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CF..APTER I 
TI~TRDDUCTION 
Increased interest in the provision of education for public health 
nurses has been seen as a trend in nursing education. The number of 
university schools of nursing -with basic educational programs v-rhich are 
approved to prepare nurses f or beginning positions in public health 
nursing has increased from six in 19511 to thirty-three in 1956.2 
Graduate nurses who are enrolled in the general nursing progra~ are also 
receiving this preparation as well as those in programs established 
specifically t o prepare nurses for public health nursing. 
Public health concepts are introduced to the student early in 
basic nursing education and are interwoven into the curriculum pattern. 
In a ddition, courses in publ ic health and in public health nursing are 
usually offered in the junior or in the senior year. Supervised field 
instruction in a publ ic health agency is a part of the educational pro-
gram in public health nursing for both the basic and the graduate nurse 
students. The period of field instruction is usually eight -vmeks or more 
in l ength. Field instruction is included in the educational program to 
provide t he student of nursing an opportunity to correlate theory and 
1 11Educational Programs in Nursing Approved by Natioml Nursing 
Accrediting Service - 19.51, 11 The American Journal of Nursing, vol. 51, 
no. 2 (February, 1951), pp. l3S-i4o. 
211Educat ional Programs in Nursing Accredited by the National 
League for Nursing -1956, 11 Nursing Outlook, vol. h, no. 2 (February, 
1956), PP• 112-114. 
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practice in public health nursing. Objectives for field instruction as 
suggested by The National Organization for Public Health Nursing are: 
1 . Provision for opportunity, through carefully planned 
and supervised observation and participation, to apply 
the basic principles and skills to actual situations . 
2. Provlsion for a carefully selected case load for 
students, 1.vhich vrlll pennit correlation of practice 
Hith theory. 
3. Develo~nent of capability necessar.y to fit the student 
for positions m1der qualified public health supervision. 
4. Development of understanding of a generalized health 
service, uith experience in the .family approach and 
the individual approach. 3 
Joint planning must be done by the university and the agency to 
fulfill these objectives and make field instruction a lean1ing ~perience 
for the student. The student program vrithin the agency is the re-
sponsibility of the educational director or of the supervisor. The daily 
guidance and supervision of the student is frequently done by a staff 
nurse who is designated as a field teacher. 
Statement of problem. There are t wo closely rela ted problems 
in this area which the writer has proposed to study. 
1. \fuat are the qualifications of the field teacher of public 
health nursing in selected public health agencies? 
2. What preparation is given to the prospective field teacher 
by the publ ic health agency? 
To clarify the problems it seems that the follm.ving subquestions 
should be answered. 
1. What are the educational requirements of the field teacher? 
2. V.Ihat is -t;he length of experience in public health nursing 
3The Public Health Nursing Curriculum Guide, National Organ-
ization for Public Health Nursing, 1952, p. 186. 
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required of the field teacher? 
3. ~nat kinds of experience in public health nursing a r e required 
as preparation of the field teacher? 
4. ~fuat is the program of the ~ ublic health agency to prepare 
the field teacher? 
5. What content is included in the program of the agency to pre-
pare the field teacher? 
Purpose 9£ ~ study. The purpose of the study i s to discover 
in what manner public health agencies are preparing the field ueacher 
to assist in teaching collegiate students of nursing. 
Although the field teacher is accel;ted as the person ho works 
regularly 1-ri.th the student, there is l "ttle i formation which indicates 
that she is qualified to do this . Definite standards for the selection 
of the field teacher have not been establ ished and a comprehensive study 
of practices of the ~election and preparati on has not been made . 
Since field teachers are usually selected from the staff nurses 
in the agency, it is of value to lmow the qualifications of this group . 
The National Organization for Public Health Nursing recommended that the 
staff nurse should be a high school graduate, a graduate registered nurse 
whose nursing education uas received in an accredited school, and that 
she should have completed a year's progr am of study in public health nur-
sing in an approved university program. In addition, the principles on 
uhich the recommendations Here made include that the nurse should be 
able to "rork effectively with people and that continued in-service educa-
tion, incl ding qualifi.ed supervision, vms needed to further the 
4 
development of the nurse's potentialities . 4 It was reported in the 1955 
census of public health nurses that oru_y 37.1% of all public health nurses 
employed i n state and local agencies had completed one or more years of 
study i n an ap:? roved program in public health nursing.5 Studies i n-
dicating the fulfillment of the suggestions on personal qualifications 
and on in-servi ce education are not available. 
Scope and l imitations . Agencies participating i n the study are 
those -vrhich provide field instruction for collegiate students of n:u.rsing 
in the NeH England area. Each agency selected has representation in the 
membership of the New England Regional Confer ence f or Public Hea~ th 
Nursing Education. A criterion of membership i n the Conference is the 
provision of field instruction for collegiate students of nursing by the 
agency represented. 
The agencies va ry in size. Some are in urban areas and s ome in 
rural. Both official ru1d non-official public health agencies are repre-
sented in the group . 
The study is being done in oru_y one geographical area. This is 
a limitation in t hat the practices of selection and preparation of field 
teachers in other parts of the country are not incl uded. 
Basic assumptions. Knowing that the field teacher is helping to 
fulfill objectives i n an educational program it is assumed: 
1. That the field teacher is important in the guidance of the 
4Public Health Nursing, nRecommended Qualifications," vol. 34, 
no . 1, (January, 1942), p. 24-28. 
5Hagennan, Lily c., 11The 1955 Census of Publ ic Health Nurses ," 
The American Journal of Nursing , vol. 55, no. 12 (December, 1955),p. 1494. 
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the student in the field. 
2. That the better field teacher is one who has a broad back-
ground of experience and education. 
3. That the staff nurse may need help from the agency to be ready 
to carry the added responsibilities of field teaching . 
Definition of terms. For the purposes of the study the follo1~ng 
tenns are specifically defined. 
The field teacher is the public health staff nurse, uorldng 
in a lJublic health agency, who has the responsibility of daily guidance 
and supervision of the student during the period of field instruction. 
The public health agency is the service organization, either 
official or non-official, "t·lhich provides publj.c health nursing services 
within the connunity and to Hhich the student is sent for practice in 
this v-mrk. 
The student is the nurse who is in either a basic or a graduate 
nurse program of education in a university school of nursing and ltTho is 
having a supervised experience in public health nursing in the public 
health agency. 
Summa~ ££ methodology. A survey of selected public health agencies 
was done, using a mailed questionnaire to obtain information regarding 
the qualifications and preparation of the field teacher. Analysis of 
the data and interpretation of the findings uas the basis of the final 
repo~t and recommendations . 
Overvim,r of nresentation. A reviei·J of related literature, the 
philosophy of the author, and the hypotheses of the study comprise chapter 
two . The third ch~pter describes the methodology used and the presentation 
6 
and analysis of the data. The fourth and last chapter includes a s1.Ullmary 
of the findings , conclusions, and recormnendations of the study. 
CHAPTER II 
A review of nursing literature revealed one study that contributed 
to the background of the p resent study. 
Evaluation of a tuo Heek experience for graduate nurses in a 
clinical specialty in one publ ic health agency was done by Osgood.6 
She reported that there vms variation in the criteria of selEfction and 
in the p:i:'og ra:m of preparation according to the supervisor V>rho selected 
the field teacher. Although the educational director a s sisted with the 
preparation,-there was no plan for classes or conferences led by her. 
The report also indicated that the educational background of the field 
teachers varied from some who had none to fifteen semester hours of 
university credit beyond their basic nursing to others 1-rho had bachelor r s 
degrees.? 
Articles -vrritten by nursing leaders p rovided suggestions regarding 
the qualifications and the preparation of the field teacher. Tuttle listed 
the follovd.ng: that she be an experienced 1-mrker; that she had 1-mrked 
in her area at least six months, preferably a year; that she had vmrked 
6osgood, Gretchen Anderson, A Study Of The Two Week Plan For Dir-
ected Field Observation In Public Health Nursing For Graduate Nurse Students 
From Boston University School of Nursi ng 1rlith The Visiting J u rse Association 
Of Boston. Unpublished Report, on file at Bo<3ton University School of 
Nursing Library, 19.50. 
7Ibid., pp. 24-29. 
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8 
rdth the supervisor long enough to utilize fully the conference method 
of guidance. 8 
Kellogg stated: 
She must do excellent field 1-.rork; be cri tic2.lly a.na~ytical 
of her mm. :_Jerfonnance; have one year of university credit 
in public health nursing, including field work with another 
a gency; one year of public health nursing experience; be 
interested in teaching students; be interested in mai ntaining 
the stru1dards of this organization, regarding service to 
pa-tients , staff and student relationships, staff and 
student g rovrth.9 
In addition to the above criteria Walsh stated: "The positi on 
of field teacher represented an advanced level of 1-rork and included duties 
usually tho1.1ght of as those of an assistant supervisor."lO 
Other criteria suggested Here the ability to use community re-
sources effectiv-ely, and to keep meru1ingful records.11 Foote suggested 
that the criterion of importance i ffi.S the nurse 's abil ity to accept people 
as the nurse finds them.12 Although adclitional educational preparation 
Has included by t.he authors cited above, the report of the Hassachusetts 
Workshop For Field Teachers In Public Health Nursing, 19.5.5, and The N.anual 
8Tuttle, Hildred L., "Public Health Nursing Field EJq_Jerience, " 
American Journal of Public Health and the Nation 's Health, vol. 36, no. 2, 
"'(February, 1946), pp. lLii-146. 
9Kellogg, ~Jinifred, "Field Teaching, 11 Public Health NursinP", vo1.37 
no. 7, (July, 19h.5), p. 364. 
1<\ralsh, Patricia, "Preparing For Students, 11 Public Health Nursing, 
yol. 39, no. 3 , (Harch, 1947), p. 137. 
llHaig, Rena, Hac Kenzie, Christine and Anderson, Julia l1I., 11Field 
Instruct ion in Public Health Nursing, 11 Public Health Hursing, vol. 42, 
no. 10, (October, 19.50), p • .5.56. 
12Foote, Roberta A. "Steps in Preparing an Agency for Field Training, 11 
Publ i c Healt,h Nursing, vol. 39, no. 7, (July, 1947), P• 340. 
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of Field Instruction in Publ i c Heal t h Nursing of the University of Buffalo 
School of Nursing, 1954, carried t his concept further i n suggesti ng that 
the field teacher be vrorking tm-rard a baccalaureate degree and by stating 
that t h e degree is desirable . 
Freeman states: 
The preparation of the s taff nurse -who is acting 
as a student teacher should be specifically planned 
and conscientiously carried out . It will need to 
include: 
1 . Introduction to supervise~ techniques . 
2 . Interpretation of the function of the 
student program. 
3. Reinfo r ceraent of teaching skLlls .l3 
Haig , HacKenzie and Anderson suggested tha t t he field teacher 's 
capacities can be developed by sha ring in the planning fo r the s t udent 
progr am. Knmfing information about the s tudent from t he university wiD . 
assist the t eacher in the lJlanning . Availability of a written guide as 
an a id to the field teacher Has c onsidered necessary by them i n the pre-
paration of the teacher.l~. Foote suggested the use of the staff nurse 
in progr ams p roviding short observati ons f or students a s a p re:!J re.tory 
device.l.5 
The review of literature thus supports t he assmnptions of t his 
i nvestigator. 
l3Freeman, Ruth B. , 'Eechniques of Suuervision in Public Health 
Nursing , (Philadel phia : 1'1 . B. Satmders Compaey, 19h9), P• 317. 
14Haig, I•1acKenzie and Anderson, loc. cit. 
15Foote, op. cit . p. 341. 
10 
PhilosDphy. 
The field teacher is recognized as the key person 
in the agency 1 s training team. 1'hrough her, the 
student 's interpretation of service , utiliz.ation 
of theory in practice and establi sh.ment of Hhole-
some and effective rel2.tionships is guided. 
Responsibility for field teaching should be con-
sidered as a ste in the staff nurse's development 
and ;_J rogress.l6 ~ -
Teaching is one of the basic responsibilities of public health 
nurs ing. Participation in the field instruction program is one ·Hay in 
uhich the field teacher may further develop her ability in teaching. 
In this -vray the field teacher is hel_ ing to prepare nurses t-Jho ui ll be 
qualified for beginning positions in public health nursing . The defin-
ition of health as adopted by the ~'lo rld Health Organization states: 11Health 
is a state of complete physical, mental and social vell being and not 
merely the absence of disease or infirmity. nl7 The field t eacher ' s 
ability to interpret the services given by public he3.l th nurses as part 
of this broad concept of health is im::_:>ortant in helping the student learn 
the t eam aTJ':)roach in public health. lfuether the field teacher can help 
the student utilize theory in practice is dependent upon the ability of 
t he tea cher t o make the work situation a real learning situation. lvorking 
relationships in the public health agency give the student an opportunity 
to have a broader view not o~1y of the patient ' s environment in the home 
16Michigan Public Health Nursing Field Training Hanual, (Nichigan 
Department of Heal th, 1951), p . 16. 
1 71vorld Health Organization definition as quoted in: Harilo!J., . J obn .. J . 
Principles of Public Health Ad.'llinistration, (St. Louis: The C. V. Hosby 
Company, 19SO), p . 21. 
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but also of the whole community in vJhich he lives. A.s pointed out, the 
field teacher is a lcey person in guiding the student in learning to use 
these community resources effectively. The value of this lean1ing is 
not limi~0ed to those vJho expect to 1-1o rk in public health rmrsing, 
ho~-1ever, since the broader tmderstandings of the ca re of patients and 
their families and of work in the community as a whole, is of i mportance 
to all nurs es. 
The field teacher Hho assists in planning the case load of the 
student, in the supervision of her daily work, and in the interpretation 
of the agency's policies , is performing supervise~ functions . Other 
evidence of supervise~ VTork is in the use of the conference method of 
guidance, in case discussion, in analysis of -vrork, and in evaluation of 
the student 1 s work. Preparation of the field teacher through her oim 
experience in public health nursi ng , through assistance from the a~ency's 
in-service education program, and from growth t hrough advanced university 
education provide t he broad backgronnd needed f or this u ork . The impor-
tance of the field teacher t o t he agency, to the school of nursing , and 
to the ~J rofessional growth of the teacher herself makes it necessa~ that 
the qualifications and the preparation of the p erson participating in 
the field instruction progr zJn should be adequate to enable her to fulfill 
the r esponsibilities i nvolved. 
Hypotheses of the study. It is suggested th2.t : 
l. There · a re variations in the qualifications in education and 
in experience required of the field teacher in different agencies vrhich 
provide public health nursing field instruction for collegi a te students 
of nursing . 
12 
2. The method of selecting field teachers varies in different 
agencies. 
3. The pl anned preparati on for field teachers varies in c ontent 
and in method of presentation in different aP"encies. 
CHA.Pl'ER III 
HETHODOLOGY , PRESEl'JTATION AND ANALYSIS OF DATA 
This study wa s tmdertaken to detennine the qualificati ons and 
the preparation of field teachers in selected public health a8encies . 
The investiE;ator believed t hat there Here variations in the method of 
selection of t he field teacher, in the education and experience r equired 
of the f ield teacher, in the content and in the method of conducting the 
p rogr am for the preparation of the fieJ_d teacher. 
A survey of selected public health agencies >vas made, using a 
questionnaire to ascertain the qual ifications required of the fi eld 
teacher and to lea.rn the a gency ' s progra<1J. :of. · preparation for the f ield 
teacher. To develop the questionnaire a study of nursing literature vras 
made to learn uhat qualifications ivere recommended by nursing leade rs 
for the fi eld teacher. The recommended qualif ications "1-Tere class i fied 
a ccorcline; to education, experience, and method of preparation and were 
used. as the basis of t he questionnaire. In order to checlc the fonn and 
clarity of statements the questionnaire 't-ras reviewed by a group of tHelve 
graduate students enrolled in Boston University School of Nursing . 
The final form of the questionnaire1 8 had four sections . The 
first section c ontained questions relative to the education and experience 
required by the agency for the potential field teacher. Section II was 
related to t he pe rsonal qualifications of the field teacher and contained 
18see Appendix I, p. 4o. 
13 
14 
I 
I 
i 
I 
I 
;! 
- ·~- --~ - ··--
·---------· 
=:_:_-==-= --- ---=·-=--::t=-=-==== 
a rating scale to determine the use and t he importance of the criteria 
listed. The third part had questions concerning the method of preparation 
used by the agency and the fourth part was related to the content of the 
program. In the ensuing pages the findings will be presented in this order. 
The questionnaire, with an accompanying letterl9 explaining the 
purpose of the study, was mailed to selected agencies. The letter was 
addressed to the educational director, asking her to complete the question-
naire. If there were no educational director in an agency, the letter 
was sent to the director of nursing service. A total of twenty-nine ques-
tionnaires were sent out. Twenty-seven were returned, twenty-one on the 
first request, and an additional six after a reminder letter20 had been 
sent. Ten of the returned forms were disqualified for use in the study 
for the following reasons: lack of collegiate students of nursing in the 
. agency ; provision of only short observations for students rather than 
complete field instruction; designation of other than staff nurses as 
fieldteachers; and policy of the agency not to participate in studies of 
this type. Information from seventeen agencies was used in the study. 
Educational requirements. All of the agencies r esponded in full or 
· 
1 in part to Section I. Some omitted questions or qualified t he answers. 
\ The educational background required by the public health agencies is 
presented in Table 1. 
Of the eight agencies w-lth educati onal requirements, one agency 
found it necessarJ to waive t he educational requirements frequently to 
provide the number ·of teachers needed; four, occasionally; and three, never. 
19see Appendix II, p. 46. 
20see Appendix III, p.47. 
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TABLE 1. - Higher education required of the f i eld teacher 
in selected public health agencies 
Hinimum Aaencies 
Requirements 
Number Percentage 
None 9 52.9 
1-15 1 5.9 
Semester hours 
16-30 
Semester hours 
5 29 . 4 
31-60 1 5.9 Semester hours 
Bachelor' s 1 5.9 degree 
Total 17 100 
Additional eJqJlanatory infonnation was provided by some of the 
agencies by using the space p rovided for remarks in the questimmaire. 
Three of the agencies having no requira'TI.ents qualifed their ans>·Ters by 
stating that 16-30 semester .hours of acadelflic · ~·mrk were desired, and two, 
by stating t hat they preferred the field teacher to have a bachelor's 
degree. One agency requiring 16-30 semester hours of university credit 
also preferred that t he field teacher have a bachelor 1 s degree . Another 
agency I:a.ving no educational requirements stated that all of the field 
teachers in the agency had ten or more }}ours of universitJr credit. The 
respondent for another a gency said that, although there were no educational 
requirements, 1dth one exception, only those -vlith prepara tion 1;-rere used. 
The defi nition of pre~Jara.tion, in this case, vras not provided. An additional 
16 
-
agency having no mini.nnun requirements stated that all of the teachers 
in the agency had one year of experience or a bachelor's degree. Two 
respondents made the remark that field teachers uere selected more on 
the basis of knowledge, experience, and interest, than on the semester 
hours of preparation . 
One "'vonders -vrh?.t significance is attached t o the finding that 
over fifty per cent of the agencies have no educational requirement for 
the field teacher. Is this due to a lack of prepared people in public 
health nursing; a lack of interest in advanced education; a lack of 
educational opportunities; or is it a lack of scholarships available to 
help in financing advanced education? The additional information provided 
by the agencies seems to indicate that, there is interest in advanced 
education although it is not required. 
Five agencies or tHenty-nine percent required 16-30 semester hours 
of university credit. Three others said this was desired. Is this re-
lated to the requirements for the certificate in public health nursing 
ifhich vras recommended at one time by the National Organization for Public 
Health Nursing ? . Ke~logg21 stated that the field teacher should have one 
year of university credit :L'l public health -vrhich would be comparable to 
thirty semester hours. Although it was stated in the literature22 that 
a bachelor's degree is desirable , the findings shoi'I that only one agency 
required the bachelor's degree. 
Experience requirements. All of the agencies except one indicated 
21Kellogg, op. cit., p. 364. 
22Reitz, Lydia, The Manual of Field Instruction in Public Health 
Nursing of The University of Buffalo School of Nursing, (National League 
for Nursing EXchange, 1954), p. 33. 
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that they required experience in public health nursing before a nurse 
could be selected as a field teacher. Although one agency did not in-
dicate the number of months of experience required, the statement of cri-
teria for the selection in this agency included that the nurse should be 
11 doing a good community service," inferring that she had experience in 
public health nursing . Table 2 shows the experience required of the field 
teacher. 
TABLE 2. - Experience in public health nursing required 
of the field teacher in selected public health agencies 
Minimum Agencies 
Requirements 
Number Percentage 
None 0 0 
1-6 3 17.6 Months 
7-12 6 35.3 Months 
13-24 6 35. 3 Months 
More than 1 5.9 24 Months 
No answer 1 5.9 
Total 17 100 
It is interesting to note that the majority of the agencies, or 
seventy per cent, fell in two classifications in this table. These re-
quired from seven months to twenty-four month of experience in public 
health nursing. This corroborates the previously quoted authors, 
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Tuttle23 having suggested six months, preferably one year; Kellogg~4, one 
year of experience. 
The finding that three agencies require between one and six months 
experience provokes further question. Would these agencies appoint a 
staff nurse with only one month of experience to the position of field 
teacher or is t he upper limit of six months the minimum requirement~ 
Eight of the agencies stated t hat it wa never necessary to waive 
the experience requirement. In spite of the fact that all except one 
agency required experience, four stated that it was necessary to waive the 
requirement occasionally. One agency said t hat t he requirement \vas rarely 
di spensed with and one agency said t hat it was seldom neces sary to waive it. 
Apparently these agencies put more emphasis on experience t han on 
education, since sixteen r equired experience while only eight have educat-
iona l requirements for the prospective field teacher. 
Personal qualifications. Agencies selecting field teachers look 
for certain abilities and skills in the candidates. In Section II of the 
questionnaire the respondents were asked to rate nursing abilities and 
skills according to use and importance. Use referred to t he frequency 
with which the agency used this criterion in the selection of field teachers. 
Numerical rati ngs to be marked under use were: 
4 - required for field teaching. 
3 - frequently used in selection. 
2 - infrequently used in selection. 
23Tuttle, op. cit., p. 141. 
24Kellogg, op. cit., P• 364. 
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1 - not used in selection. 
Importance referred to the significance attached to this criterion 
in its use by the azency in the selection of field teachers. Numerical 
ratine;s to be used were : 
L,_ 
- extremely :Lmportant. 
3 - moderately important. 
2 - slightly important . 
1 - not important. 
Section II -v;ras subdivided into six categories of abilities and 
skills which Here entitled: administration of -vwrk, agency responsibility, 
teaching, interpersonal relations, supervision and evaluation, and student 
program. 
The rating scale vlas omitted by four of the agencies because it . 
w-as not applicable to them.. In three of these agencies all of the staff 
nurses participated as a field teacher and selection vras made on the basis 
of rotation . In the f ourth agency, selection lTas made according t o the 
interest expressed by the staff nurse and on the basis of her background 
of education and experience. 
Thirteen agencies completed the rating scale on abilities. Table 
3 presents the ratings on adrflinistration of -v;rork. 
In only one item - demonstrates ability in case load planniD~ -
do the ratings on importance and use of the ability coincide; in alJ_ others 
there is difference of opinion. It is interesting to speculate uhy some 
agencies failed to rate the abilities - demonstrates ability in case load 
planning, and demonstrates good judgment in over- all 1·mrk plam1ing. tiere 
the omissions made in error or ·were there other reasons? Another question 
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suggested by the findings is why one agency omitted a rating under use for 
the criterion- shows ability to work well with families - when the item was 
rated extremely important. 
TABLE 3. - Agencies rating criteria related to administration of work accord-
ing to use and importance in the selection of the field teacher 
Criteria 
Shows ability to work well with 
families a 
Shows thorough knowlP. dge of case 
load in her area . 
Demonstrates skill in nursing 
procedures 
11 
11 
Demonstrates knowledge of community 10 resources 
Demonstrates good judgemen~in 
over-all work planning 
Demonstrates ability in case load 
planning c 
Demonstrates ability in case 
selection 
Shows ability to use records well 
in work planning 
9 
8 
8 
7 
a:. One agency did not check "use11 • 
Use 
3 
2 
1 
3 
4 
5 
5 
b Two agencies did not check this item. 
c One agency did not check this item. 
1 4 
13 
10 
1 8 
6 
8 
8 
6 
1 6 
Importance in 
selection 
2: 
3 
5 
7 
3 
4 
7 
7 
Criteria related to the administration of work which were required 
by ten or more agencies were: (1) shows ability to work well wit h families; 
(2) shows thorough knowledge of case load in her area; (3) demonstrates 
I 
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skill in nursing procedures; and (4) demonstrates knowledge of community 
resources. 
1he acceptance of agency responsibility as related to the selection 
of the field teacher is shown in Table 4. 
TABLE 4. - Agencies rating criteria related to the acceptance of agency 
responsibility according to use and importance in the selection of the 
field teacher 
Use Importance Criteria in selection 
4 3 a- 1 4 3 2: 
Shows interest in maintaining 
12 1 13 agency standards of service 
Recognizes her responsibility for 11 2 11 2. agency program 
Demonstrates willingness to share 
responsibilities and exper- 10 3 8 5 
iences within t he agency 
Demonstrates ability to interpret 
agency functions and respon- 9 2: 2 5 5 3 
sibilities to individuals and 
groups in the community 
Participates in orientation' of 3 9 1 3 8 2 new staff nurses to the agency . 
Interest in maintaining t he standards of service of t he agency , 
l 
recognition of her responsibility for the program of t he agency , and will-
ingness to share responsibilities and experiences vrithin the agency were 
shown to be most important in this category by the resondents and were 
required by ten or more of t he agencies. 
· The differences of opinion in the ratings given the remaining 
criteria in this category were more marked than in those previously discussed 
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Although 11ine agencies required the nurse t o be able to LDterpret agency 
functions, the i mportance attached to the ability was decidedly lower. 
In relation to the ability to participate in the orientation of ne-vr staff 
nurses to the agency a very different pattern of checki ng >vas seen . Al-
though the majority of the agencies used the criterion frequently, it 
was considered on..1y moderately inrportant. \·J"ould t his signify that learn-
ing in performance of this function 1vould not carr.r over to work vr.ith 
the student? 
Table 5 shows the use of abilities related to teachL~g in ·Ghe 
selection of the field teacher. 
TABLE ).-Agencies rat ing criteria related to teaching according to use 
and importance in the selection of the field teacher. 
Use Importance 
Criteria in selection 
4 3 2 1 4 3 2 1 
Demonstrates ability to do 
family teacl1ing 12 1 11 2 
Demonstrates ability to use records 
-vrell in pre:::>aration for teaching 8 5 8 5 
Demonstrates ability to select 
teaahing materials according to 
nee ~ 5 7 1 7 6 
Demonstrates abili~.f to do clinic 
teachinga 4 4 2 3 5 1 1 
Demonstrates ability to do group 
teacl1ing. b 1 5 1 4 1 4 2 
aThree agencies did not check this item. 
brtio agencies did no·t check 11use 11 and three did not check 11 impor-
tance~11 
3 
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Only one of the five suggested abilities related to teaching was 
reqldred by ten or more agencies. The importance of this item - abili~J 
to do family teaching - varied on.ly once from that under use. There -vms 
agree.ment among the agencies in the rat.ing of the ability to use records 
in preparation for teaching. Houever, it does not seem to be extremely 
important since only eight agencies required it. The loner ratings of 
the abili·ties related to clinic and to group teaching and the omission 
of rating the items by three agencies seem to be quite significant . Can 
one assume that these are unimportant, to the field teacher or does it 
mean that there is no opportunity for the nurse to display the abilities 
in the agencies participating in the stuqy? One might also question why 
on.ly one ability related to teaching 1-ras considered important 'UIJ ·the ma-
jority of the agencies when selection of nurses to do teaching -vras being 
considered. 
The consideration of interpersonal relations in the selection 
of the field teacher is presented in Table 6. 
The ability to 1,rork well with personnel in the agency is the only 
criterion in the entire rating scale whj_ch was rated the same under use 
and importance by all the agencies. It ·vras also the only criterion in 
this category required by ten or more of the age:J.Cies. One can assume 
from this that team work within the agency is considered very important. 
Considering the fact that the public health nurse 1s 1mrk in the 
connnunity is usually considered very important, one 1-Tonders -vrhy the next 
t-vro items in the table 1•Tere not rated the same as the one related to 
agency personnel •. 
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TABLE 6. - Agencies rating the criteria related to interpersonal relations 
according to use and importance in the selection of the field teacher 
Use Importance in selection Criteria 
4 3 2 1 4 J a: 1 
Demonstrates ability to work well 
13 13 with personnel in agency 
Demonstrates ability to work well 
with personnel in other agen- 9 4 8 5 
cies in the community 
Shows ability to work as a group 
member in the agency and in 9 3 1 9 3 1 
th~ community 
Understands the value of t he inter r- 5 4 1 4 5 disciplina~J case conference 3. 3 1 
Shows ability to take part in 
leadership and in discussion 4 8 1 5 7 1 in family studies in the in-
service education program 
Has participated in the inter-
3 5 1 4 3 5 1 4 disciplinary case conference 
There has been growing interest recently, not only in nursine 
but in all types of groups, to learn more about the way groups function 
and to make better use of group activities. What then, is the sienif-
icance of the ratings of the last three abilities? The ability to take 
part in leadership and in discussion in in-service education would seem 
to be considered more important than the others since eight agencies use 
it frequently and four agencies require it. Rating of importance of 
1 this ability was similar to those under use . Although there was some 
difference in the ratings of t he two abilities related to the interdis-
ciplinary c.onference, it would seem that these are not very important 
2:5 
in the selection of the field teacher. 
Abilities related to supervision and evaluation are presented 
in Table 7. 
TABLE 7. -Agencies rating criteria related to superv~s~on and evaluation 
according to use and importance in the selection of the field teacher 
-
Use Importance 
Criteria in selection 
4 3 2 1 4 3 2 1 
Uses the staff nurse-supervisor 
conference to help her grow 
i n ability to plan and to do 11 1 1 12 1 
her work in the agency 
Recognizes the Rurposes of 
10 - 2: 11 1 supervision 
Uses f ield visits with the super-
visor as a means of evaluation 9 1 2_ 1 11 1 I . 
and improvement of her work 
Uses case analysis with the super-
visor as a means of improving 8 1 4 9 2: 2 
her work 
Demonstrates ability to criticallJ 
analyze her own work 8 5 11 2 
Uses staff nurse-supervisor evalu-
ation of her work as a learning 8 3 1 1 10 2 1 
process 
Appreciates t he value of evaluative 
procedures , 5 6 2 6 6 1 
B.one agency did not check this item 
Only the first two items in this category were required by ten 
or more of the agencies. Each item was considered extremely important 
by one more agency t han required it, showing difference of opinion. The 
II 
I 
I 
I• 
ti 
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rating pattern of the next four criteria showed that more importance was 
attached to them than was indicated by their use. Two of the items were 
marked not used and not i mportant by one agency . 
The last category in the rating scale was related to t he student 
program and information about t he section is sh~wn in Table 8. 
TABLE 8. - Agencies rating the criteria related to t he student program ac-
cording to use and importance in the selection of the field teacher 
Criteria 
Understands the purposes of the 
field instruction program 
Indicates vdllingness to be a 
field teacher 
Accepts field teaching as an 
agency responsibility 
Indicates interest in the student 
program 
Participates in the observation 
program for students before 
having responsibility for 
field teaching a 
4 
9 
9 
8 
7 
6 
Accepts field teaching as an oppor- 4 tunity for professional growth j 
Use 
3 
4 
4 
4 
6 
3 
6 
aone agency did not check t his item 
2 1 4 
11 
10 
1 10 
10 
2 1 4 
2 1 5 
Importance 
in selection 
3 2 
3 
2 
3 
4 3 
6 1 
1 
1 
1 
1 
In this category , as in the previous one, the agencies gave higher 
ratings to abilities under importance thanthe~did under use. None of 
the items were required by ten of the agencies although high importance 
was attached to four. Does this suggest t hat agencies hesitate to require 
I 
I 
I 
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an ability even though they consider it ext.remely important? 
The item related to field teaching as an opport.u...rd. t y for profes-
sional gr01vth shm·red difference of opinion in the ratings. In the liter-
ature2.5' it was stated that the position of the f i eld teacher represented 
an advanced level of -vwrk and included duties usually thou.ght of as those 
of an a ssistant supe:Fvisor. Ratings of abilities concerning supervision, 
evaluation, and the item related to professional gro·t·rth vmuld seem. to 
suggest that this opinion is not held by the respondents . 
Method of preparation. Sixceen agencies responded to the questions 
in this section of the questionnaire which related to the manner in Ihich 
the preparati on of the field teacher was planned in the agency. 
In anm·mr to the first question four agencies stated that the 
preparation given the field teacher was the same regardless of the educa-
t ion and experience of the nurse. 11-:relve varied the preparation according 
to these factors . 
All except -~~o of the agencies have a gldde or manual that can 
be used by the begin_ning field teacher. Eight stated that the manual 
was compiled by the agency. THo agencies used manuals prepared by the 
university and by the agency. One had a manual prepared by the lmiver-
sity and one agency used manuals prepared by the state health department 
and by the 1lli versi ty. Three agencj_es used manuals or guides prepared 
by the agency, by the state health department, and "b>J the university. 
Answers t o the third question indicated that the agencies used 
a variety of conference methods to prepare the field teacher. One used 
2.5.·u· 
'twalsh, op. cit., P• 137. 
/ 
/ 
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on iy the regular staff nurse-supervisor conference; four used only in-
dividual conferences 9lanned f or the preparation of the field teacher; 
and one used only a continuous group in-service educat ion l; rogram plan-
ned for the preparation of the field teacher. The remaining ten agencies 
used combinations of hro, three, or four of t he suggested methods. Of 
the ten agencies three used all four methods; three used individual and 
group conferences planned fo r the purpose of preparine the field teacher; 
tuo used the regular individual staff nurse-supervisor conference and 
group conferences planned as needed for t he pre?aration of the field teacher; 
one used a combination of all the conferences except continuous i n-service 
educat ion; and one used a combination of all except group conferences 
planned for the preparation of the field teacher. 
Information obtained from the last question of the section showed 
that. t hree agencies pl anned that the preparation of the field teacher 
should be given :_; receding the time the nurse assumed the teaching duties ·• 
Thirteen respondents stated that the preparation 1·ms planned to prec ede 
and to accompany the beg~nning of field t eaching. 
The findings indicated t hat all of t he responding agencies made 
some plans f or the pr eparation of the field teacher. This is i n agr ee-
ment >rlth Freeman's statement26 th2.t preparation of the field teacher 
should be specifically planned. One cru1 a ssmne t hat the variety of con-
ference methods used, the use of manuals or guides by the majority of 
the agencies, and pl anning of the preparation to precede and to accompany 
the beginning of field teaching by the majority of the agencies vmuld 
be indications that the prepa ration is considered i mportant and is 
26l<~eeman, op. cit., P• 317. 
conscientiously carried out. A question might be raised as to t he reason 
for f our agencies giving the same program of preparation regardless of the 
background of t he nurse. One might also question whether those nurses 
receiving preparation only preceding the peginning of field teaching might 
not need some additional help with the work. 
Content £! the program £f preparation. Sixteen agencies responded 
with infonnation about the program of preparation. This section of the 
questio11naire listed twenty-five topics which might be discussed in pre-
paring the field teacher. The agencies were asked to indicate by checking 
whether t he topic was discussed fully , reviewed briefly, or omitted. 
The t opics listed in the questionnaire have been summarized in four main 
categories for presentation. These are: . background information and 
objectives of the field instruction program, preparation for the student, 
supervision of t he student, and evaluation procedures. 
Table 9 presents data relative to background information and the 
objectives of the program. The tabulation shows that eleven or more 
' 
agenci es felt that all topies were discussed fully. If the respondents 
did not indicate that the subject matter was presented in detail, they 
checked that it was reviewed briefly . There was one exception to t his 
in t hat one agency did not check the topic - student objectives. Since 
sixty-eight per cent or more of the agencies indicated full presentation 
of t he topics and about twenty-five per cent reviewed them briefly , 
the assumption can be made that the material was i mportant in the prep-
aration of the field teacher. 
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TABLE 9. - Agencies presenting content material relative to background in-
formation and to the objectives of t l:.e field instruction program 
Topics discussed Discussed Reviewed Omitted fully briefly 
Agency objectives 14 2 0 
Relationship of field instruction to total 13 3 0 educational program of student 
University objectives l2 4 0 
Teacher objectives 12 4 0 
I nformation from the university regarding 12 4 0 t he student 
Student objectives a 11 4 0 
Agency-university policies regarding the 
program 11 4 1 
aOne agency did not check this item 
Topics related to preparation for the student are presented in 
Table 10. Significant in the findings is the fact t hat all of t he respond-
ents checked the topic - case assignment of the student - as fully discussed. 
Fifty-six per cent or more of the agencies indicated full discussion of 
all of the t opics and approximately twelve to forty-four per cent of the 
agencies reviewed them briefly. One agency did not check the item related 
to t he orientation of the student. Two agencies omitt ed the topic - rela-
tionship of family teaching - and one did not discuss - area assignment of 
the student. The brief review of the last three topics listed in the 
table and t he omissions just mentioned show diversified opinion about 
the use of this mat erial. In the rating scale twelve of the thirteen 
agencies required t he nurse to be able to do family teaching and eleven 
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considered the ability as extremely important. In the light of those 
findings one would wonder why two agencies omitted the discussion of the 
relationship of this tj~e of teaching from the field teacher's prepara-
tiop:- and why three agencies reviewed the topic only briefly. 
TABLE 10. - Agencies presenting content material relative to the preparation 
for the student 
Discussed Reviewed Omitted 
Topics discussed fully briefly 
Case assignment of student 16 0 0 
Case load of student 14 2 0 
Purposes of planned observations 13 3 0 
Orientation of student to agency a 13 2 0 
Relationship of family teaching to 
11 3 2' student teaching 
Interpretation of agency policies to 
6 the student 10 0 
Preparation of office space and 
9 7 0 equipment for the student 
Area assignment of student 9 6 1 
a, One agency did not check this ~tem 
Table 11 presents information related to topics about the super-
vision of t he student. The supervision of the daily work of the student 
1 which was discussed fully by all of the agencies, the use of the field 
visits with the student, and the use of the individual conference with the 
student would seem to be considered important in the preparation of the 
field teacher according to this information. Group teaching would seem to 
be unimportant since it was omitted by seven agencies and only reviewed 
briefly by six. This response seems to correlate positively with the 
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finding related to group teaching presented in Table 5. I 
TABLE ll, - Agencies presenting content material relative to the supervision :II 
of the student 
:j 
! 
Topics discussed Discussed Reviewed Omitted II fully briefly li 
.I 
1\ Supervision of daily work of student 16 0 0 
I Use of field visits vdth the student 14 2 0 
!1 Guidance of student in selection of 10 5 1 j: study materials 
j Use of case analysis with the student 9 7 0 
Use of group teaching with the student 3 6 7 
Use of individual conference with the 
student 14 2: 0 
I Information related to the discussion of evaluation procedures 
l is presented in Table 12. 
I 
!TABLE 12. -Agencies presenting content material relative to evaluation 
I 
procedures 
I 
I! 
!I 
II 
il 
i\ 
II 
II 
.I 
i 
Topics discussed Discussed Reviewed Omitted 
I fully briefly 
Evaluation procedures used with the stu den a 15 0 0 
Records to be kept by the s tudent 13 3 0 
Records to be kept by t he field teacher 11 4 1 
Records to be kept by the supervisor or 9 7 0 the educational director 
I 
aOne agency did not check this item 
Response to t he first three items indicated that t he agencies 
'j felt that the f ield teacher should have an understanding of evaluation 
----------
1 
I 
·! 
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procedures used with the student and of the records to be kept by the 
student and by the field teacher, although one agency omitted the topic 
- discussion of records to be kept by the field teacher - and four only 
briefly reviewed it. Less importance was attached to presenting material 
to the field teacher which was related to records kept by the supervisor 
or the educational director. , 
CHAPTER IV 
SlThiMARY, CONCLUSIONS , AND RECOMMENDATIONS 
This study was undertaken to answer the questions: 
I. vVhat are the qualificati ons of the field teacher of public 
health nursing in selected public health agencies? 
a. YVhat preparation is given to the field teacher by the public 
health agency? 
More specifically, the investigator set out to learn the educa-
tional and the experience requirements of the field teacher in selected 
public health agencies; to learn what t~~e of program was planned in the 
public health agencies to prepare the field teacher; and to learn what 
content was included in the program of preparation. 
A survey of selected public health agencies ;vas done using a mailed 
questionnaire to obtain the data. Responses from seventeen agencies were 
included in the study . . 
A summarJ of the findings of the requirements for the field 
teacher are: 
1. The educational requirement s for the field teacher range from 
no requirements in nine agencies to the requirement of a bachelor's de-
gree i n one agency. Five agencies require between sixteen and thirty 
semester hours of university credit. 
2~ All but one of the seventeen agencies require some experience 
in public health nursing. Approximately one third require seven to twelve 
months of experience and another third between thirteen and twenty-four 
I months. 
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3. Ten or more of the agencies required the following personal 
qualifications: 
a. Shows ability to work well with families. 
b. Shows thorough knowledge of case load in her area. 
c. Demonstrates skill in nursing procedures. 
d. Shows interest in maintaining agency standards of service. 
e. Demonstrates knowledge of community resources. 
f. Recognizes her responsibility for the agency program. 
g. Demonstrates willingness to share responsibilities and ex-
periences within the agency. 
h. Demonstrates ability to do family teaching. 
i. Demonstrates ability to work well with personnel in the agency. 
j. Uses the staff nurse-supervisor conference to help her grow in 
ability to plan and t o do her work in the agency. 
k. Recognizes the purposes of supervision. 
4. Si xteen agencies have a program to prepare the field teacher, 
using individual and/or group conferences. Twelve agencies varied the 
preparation according to the staff nurse's education and experience. Four-
teen agencies use a manual or a guide. Thirteen agencies plan the prepar-
ation to precede and accompany the beginning of field teaching. 
5. There is general agreement that the content of the educational 
program for the preparation of the field teacher should include the follow-
ing: material relative to the objectives of the field instruction program; 
il material relative to the preparation for the student's program in the 
I! 
I' 
1: 
1: 
agency; material related to the supervision of the student; and material 
related to the evaluation of the student. A significant finding was the 
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omission of group teaching by seven of the agencies from the preparation of 
the field teacher. 
Conclusions 
It may be concluded from the study that there are many variations 
' in the selection and in the preparation of the field teachers in the 
•agencies used. The find:ingssuggest that more importance is attached to 
' the need for experience in public health nursing than is attached to the 
·need for advanced education. More emphasis is placed on the service re-
lated abilities than on the teaching abilities of the prospective field 
teacher. This conclusion seems significant due to the fact that teaching 
,is a basic responsibility of the public health nurse. The field teacher 
I 
!should have some understanding of supervision but emphasis was not placed 
jon t he value of field teaching as an indication of professional growth. 
!There was also decidedly less emphasis placed on the value of good inter-
personal relations outside the agency. 
The data presented supports the hypotheses of the study in that 
there are variations in the method of selection, in the qualifications 
required of the field teacher, and in the program planned to prepare the 
I 
field teacher. It must be remembered that these conclusions are based on 
findings from only sixty per cent of the agencies in New England providing 
I 
ifield instruction in public health nursing for collegiate students of nursing. 
Recommendations 
/ 
On the basis of these findings the following recommendations are 
presented: 
1. That more emphasis be placed on the educational preparation of 
. I 
II 
II 
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the field teacher and that potential field teachers be encouraged to seek 
further academic education. 
2. That the teaching and supervisory abilities of t he staff nurse 
be given as high priority as the service abilities in t he selection of the 
field teacher. 
3. That the agencies review their public he~lth nursing program 
to .determine the opportunities where group teaching methods may be used 
effectively . 
Recommendations for further studies are: 
1. That a study be made of the qualifications and of the prep-
aration of the field teacher from the latter's point of view rather than 
from the agency 's point of view. 
2. That a study be made to determine the role of the field teacher 
in the field instruction program. 
I 
I 
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APPENDIX I 
QUESTIONNAIRE FOR FIELD T&'\.CHER STUDY 
Agency ___________________________________________________________________ ___ 
Position of person responsible for field instruction program 
Section I. Education and Experience Required for Field Teachers 
l11cirk as incticated. 
1. How many nurses in your agency have acted as field teachers 
within the past year? 
2. How marry nurses uho have been field teachers ~-D-thin the past 
year have "iforked only in your agency? 
3. Indica te the minimum in semester h ours of university p re-
paration in public health nursing that is required qy 
your agency for field teaching. 
None 1 - 15 16 - 30 
31 - 60 
---
Bachelor ' s degree 
----
----
4. I ndicate hm·J frequently it is necessary to i·raive the educati onal re-
quirruaents to p rovide enough field t eachers. 
Never 
Ocassionally ___ __ 
Frequently 
5. Indicate in months the mininmm amount of 1-m rk experience required 
by your agency for field teaching. 
None 
---
1 - 6 
----
7- 12 ---
13 - 24 
---
More than 24 __ _ 
6. Indicate how frequently it is necessary to select a nurse for 
field teaching before she has worked in your agency t e required time. 
1 ever 
Ocassionall y 
Frequently :_-:_-_-- Remarks: 
40 
Section II. Personal Qualifications Used For Selection of Field Teacher 
Please r ate the criteria by encircline the a~ propriate numhe r 
in the colums opposi te t he descr-l:?tive phrase. 
Key to r ating: 
Use refers to the frequency with Hhich your a e;ency uses t his criteri on 
in the selection of field t eache rs . 
h - required f or field teaching 
3 - frequently us ed in selection 
2 - inf requently u s ed Ln selection 
1 - not u s ed in s elect ion 
Importance r efers t o the s i gnificance attached to this eriterion in its 
use by you in the selection of f i eld t eachers . 
)-+ - ext r emely i mportant 
3 - moderately important 
2 - s l ightly important 
1 - not i mport,ant 
Sample Rating 
A. Administration of liork 
1. Demonstra tes skill in nursing procedure~: 
1 . Demons trates ability in case selection 
The Ratine Scale 
AdmiiLi.strati on of ~·Jork 
1. Demonstrates. skiJ~ in nursing procedureE 
2. Demonstrates abil ity in case selection 
3. ShaHs thorough lmovlledge of ca se load 
in her area 
Use 
14-required 
3-frequently 
2- inf requently 
1-not used 
(~ 3 2 1 1(612 1 
Use 
4-required 
3-frequently 
2-infrequentl~ 
1-not used 
4 3 2 1 
4 j 2 1 
4 3 2 1 
4. Darnonstrates abil ity in case load pla_I!l:l-11g 4 3 2 1 
s. De.11onstrates good judgment in over- all 
work planninf£ 4 3 2 1 
b. Shmis ability to '\fork vlell 1ri th familie~ _4 3 2 1 
7. Show·s ability to use records >·rell in 
work planning l~ 3 2 1 
8". Demonstrates knm-Tledge of commurd. ty -
resources 4 3 2 1 
Im:9ortance 
i n s ele ction 
L~ -extremely 
3-moderately 
2-sl i ghtly 
1-not into . 
~~~~\ 2 l 
4l?J 2 1 
Importance 
in selection 
4-extremely 
3-moder ately 
2-slightly 
1-not imp. 
4 3 2 1 
4 3 2 1 
4 3 2 1 
4 3 2 1 
l~ 3 2 1 
4 3 2 1 
4 3 2 1 
4 3 2 1 
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cont1nue d 
- Use Importance 
in selection 
LJ.-required 4-extreraely 
3-frequently 3-moderately 
2-infrequentl-;y 2-slightly 
1-not used 1- not imp. 
B. A~ency Responsibilit~ 
l.Recognizes her responsibility for the 
agency program 4 3 2 1 4 3 2 1 
2.Sholffi interest in maintaining agency 
sta~dards of service 4 3 2 1 4 3 2 1 
3.Demonstrates ability to interpret agency 
functions and responsibilities to 
individuals and grouDs in community 4 3 2 1 4 3 2 1 
4. Participates in orientation of ne1-r 
staff nurses to the agency 4 3 2 1 4 3 2 1 
S.Demonstrates 1dllingness to share 
responsibilities and erperiences 
~uthin the agency 4 3 2 1 4 3 ? 1 
c. Teaching 
1.Demonstrates ability to do family 
teaching 4 3 2 1 4 3 2 1 
2.Demonstrates ability to do clinic 
~achinJL_ 4 3 2 1 4 3 2 1 
3.Demonstrates ability to do group 
teaching 4 3 2 1 4 3 2 1 
4.Dem.onstrates ability to use records 
well in prepar ation for teachirur 4 3 2 1 4 3 2 1 
S.Demonstrates ability to select teach-
ing materials according to need 4 3 2 1 4 3 2 1 
D. Interpersonal Relations 
1. Demonstrates ability to work w·e11 v.Ji th 
personnel in agency 4 3 2 1 4 3 2 1 
2. Demonstrates ability to -vrork tve11 with 
personnel in other agencies in community 4 3 2 1 4 3 2 1 
3. Shmvs abil ity to w·ork as a group member 
in the agency and in the community 4 3 2 1 4 3 2 1 
4. Understands t he value of the inter-
disciulinary case ~conference 4 3 2 1 4 3 2 1 
~. Has participated i n the inter-
disciplinary case conference 4 3 2 1 4 3 2 1 
o. Sho-v.rs ability to take part in leader-
ship and i n discussi on i n family studies 
in the in-servi ce education program 4 3 2 1 h 3 2 1 
E. Supervision and Evaluation 
1 . Recognizes t he purposes of supervision h 3 2 1 4 3 2 1 
2. Uses the s t aff nurse-supervisor con-
ference to help her groi'T in abili t:r to 
plan ru1d do her work in the agency 4 3 2 1 4 3 2 1 
3. Uses field visits with the supervisor 
as a means of evaluation and i mprove-
ment of her ~-rork 4 3 2 1 4 3 2 1 
-
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continued - ' Use Im ort& ce 
ll.i- rec:_,lired 
in select4:_on 
4-extremely 
3-frequently 3-moderately 
2-infrequently 2- slightly 
1-not used 1-not i.mp . 
E. Supervi sion and Evaluation 
4. Uses ca.se ana.lysis -vr.L th the supervisor 
as a means of j.mprcrving her 1-Tork h 3 2 1 h 3 2 1 
5. Appreciates the value of eva.luative 
procedures 4 3 2 1 4 3 2 1 
6 . Demonstrates abi1i ty to critically 
analyze her ovm -vmrk 4. 3 2 1 h 3 2 1 
?. Us es staff nurse- supervisor eval uati on 
of he r 1:-mrk as a learning process 4 3 2 1 h 3 2 1 
F. Student Program 
1. Indicates interest in t he student program ~- 3 2 1 h 3 2 1 
2. Indicates vrilJj_ngness to be a field 
teacher l~ 3 2 1 h 3 2 1 
3. Understands the purposes of the field 
instruction proe; raJn 4 3 2 1 h 3 2 1 
h. Accepts field teaching as an opportunity 
for !1rofessional grow·th 4 3 2 1 4. 3 ? 1 
S'"." Accepts field teaching as an agency 
responsibility 4 3 2 1 4 3 2 1 
b. Participates in the observation program 
for students before having responsi bili t.: 
for field teacbing 4 3 2 1 4 3 2 1 
Remarks: 
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Section III. Method of Preparation 
Indicate by marldng in the appropriate space 1-vhat is 
done in your agency. 
1. The preparation given by this agency to the beginning 
field teacher is: 
the same regardless of educational and vrork experience 
varies accordine; to educational and uork experience 
2. There is a lJritten guide or manual ava:'Llable to help 
the beginning field teacher; 
prepared by the agency 
prepared by the state health department 
prepared by the university 
none available 
3. The begi1ming field teacher is prepared in this agency 
for this position by the following method: 
regular individual staff nurse-supervisor conference 
indiv-ldual conferences planned as needed for this purpose 
group conferences planned as needed for this purpose 
continuous group in-service educational program for 
this purpose 
4. The preparation given qy this agency to the beginning 
fj_eld teacher is planned: 
to precede the time the nurse is to assume these duties 
to accompany the first stages of field teaching 
partly to precede and partly to accompany the beginning 
of field teaching 
Remarks: 
45 
Section IV. Content of Preparation 
Bel oif is a list of topics which might be included i n the 
preparation of the field teacher. Indicate by marking i n 
the appropriat e column how your agency prepares the begim1ing 
field teacher. 
Discuss Revie>v · Omit 
full y briefly 
1. Univer sity obj ectives of t he s t udent program 
2. Agency obj ectives of the student program 
3. Teacher objecti ves of the s tudent program 
4. Student obj ectives of the student program 
5. Agency- university policies rel ated to the 
student program 
Q_. Infonnati on f r om the university about student 
7. Rel ation of f i el d instruct ion to the student 's 
total educational program 
ti . Orientation of the student to t he agency 
9. Interpretati on of agency pol i cies to the student 
10. Purposes of planned observations for the student 
11. Case assigrunents fo r the student 
l2 . Area assignment of the student 
13. C.a,se I oad of the student 
14. Preparation of office space and other equipment 
for the student 
~. Relationship of family teach.-Lng to student teaching 
1~ Use of i ndividual conference w~th the student 
17. Use of case analysis 1-rith the student 
1~ Use of group teaching 1-r.i.. t h t he student 
19. Use of fiel d visits vdth the student 
20. Evaluati on procedures used 1dth t he student 
21. Records to be kept by the s t udent 
22. Records to be kept by the field teacher 
23. Recor ds to be kept by the supervisor or 
educational director 
24. Guidance of student in selecti on of study materi als 
2~. Supervision of student 1 s daily i·mrk in the field 
Remarks: 
APPENDIX II 
Dear 
4 Gharlesgate East 
Boston 15, 1assachusetts 
11a r h 28, 19.56 
Hy interest in teaching in ~1ublic health nursing has prompted me to 
study the field instruction program. Although some recommended 
qualifica tions for field teachers are found in published literature, 
it seems that a study of the selection and the preparation vrolLld 
be of value. 
!\s part of my graduate Horl~ at Boston University ,....chool of Nurs ing I 
am studying t hese aspects of the ~) rogram and I hc.we pre~)ared a 
questionnaire ·t,o obtain in..forma.tion about current practices . I am 
sending this form to all agencies in the New England area v ho 
provide experience for collegiate students. Infonnation from your 
agency 1dll be helpfuJ. and I hope you >Jill feel it r,mrth your 
time to assist i n this vmy. 
The name of the agency 1-Iill not be used in the report . I have 
aslced for it only to make it possible for me to clarify details 
if necessary. If possible, please return the questionnaire and 
permission fonns by April 11, 1956. 
Sincerely yours, 
(Hiss) Cora A. Bennett 
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APPENDIX I I I 
Dear 
4 Charlesgate East 
Boston 15, Hass a chusetts . 
April 21, 1956 
I am studying t he qualificati ons and the p reparation of 
the field teacher in ~Jublic health nursing because there 
is a l a ck of inforr!L.<:~.tion in nursi:13: literature about 
actual p ractices. I am sure agencies have made aood pl ans 
regarcLi.ng these as1Jects of t he student pro~rarn and infor-
mati on about your agency Hill help enl .rge t l e tmderstand-
ing of them. 
Perhaps you did not have t irn.e to c omlJlete the form vJhi ch 
I sent recently by the date I suggested. Your contr ibuti on 
Hill be very hel pful to me and can sti ll be i ncluded i n 
the s tudy if it could be sent to me by April 30. If all 
of t he classifications of t he questi onnaire ar-3 not 
applicable t o y ou r agency, a note i..r1 the remarl<:s section 
uill expl a in t his to me . 
Sincerely yours, 
(Miss) Cora A. Bennett 
47 
